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The article examines the intentional and step-by-step process of surveying English scientific literature in the modern didactic
paradigm as a stage of scientific work at a higher school. The authors focus on acquiring students’ research competence
in the choice and scientific processing of foreign language texts to implement successful professionally oriented foreign language
communication required for continuous self-improvement and career growth.
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This paper aims to present the results of the research that lead to identifying sets of communication skills for both
academic and business English courses for a business school. The authors conducted the needs analysis survey that
predetermines the revision and redesigning of communication courses provided for students at both Bachelor’s and
Master’s degree level. The survey reveals the communication needs identified by three target groups: students, academics, and corporate partners. The latter group of stakeholders enabled the researchers to discover emerging
competencies to be factored in the communication programmes development. The research methods applied are
participant observation, questionnaires, and criterion-referenced performance tests. The researchers use the genre
of presentation, which is representative in both academic and business communication. It provides them with an exemplary set of communication skills for needs analysis. This research has specified academic and business communication skills that will foster the logic of their development through a set of new academic and business communication skills programmes and facilitates understanding the principles for their redesigning and revision.
Key words and phrases: needs analysis; academic and business communication; presentation skills; skill gaps;
programme design.
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COMMUNICATION SKILLS ACQUISITION AT BUSINESS SCHOOL:
ACADEMIC AND PROFESSIONAL NEEDS ANALYSIS
FOR COMMUNICATION SKILLS PROGRAMMES DEVELOPMENT
Introduction: programmes’ modernization at business school
The ongoing changes in global market competitive principles and changes in higher education standards on both
national and international levels create new opportunities as well as new challenges for the faculty responsible
for designing new language and communication programs, developing and maintaining new approaches to their implementation. Business education is one of the fastest changing sectors of higher education at large, thus programme
modernisation underlies the success of a business school, its faculty, and alumni.
For the Languages for Academic and Business Communication Department at Saint Petersburg State University
(hereafter referred to as the LABC SPbU), the year of 2014 was the beginning of new programmes’ development.
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The result of this development was a set of new programmes with a skill-focused approach, which enable students
to develop their academic and business English communication skills.
The factors behind the shift from a topic-based approach to a skill-focused approach are as follows:
1. The student factor: the increased level of students’ English language proficiency (60% – level B2 upon enrolment) leads to the consequent changes in students’ needs and perspectives in terms of language and communication proficiency.
2. The Graduate School of Management at Saint Petersburg State University (the GSOM SPbU) factor: the school
identifies internationalisation as one of the leading features for both educational programmes and career opportunities
for its graduates.
3. The corporate partner factor: there emerge new competencies that corporate partners require from graduates
of the GSOM.
4. New trends in the design of language programmes from around the world.
These factors together led the LABC Department Research and Development Group to the initiation of a project
aimed to develop new programmes in academic and business communication. One of the main obstacles for the project implementation was the lack of proper research on business students’ needs. Our task was to research into
the needs perspectives with the help of our multiple stakeholders and define the critically important set of skills
for academic and business communication to be incorporated into the programmes.
In 2014, we started an investigation into students’ needs from the following three perspectives:
- Students’ perceptions of their own needs.
- Academic staff’s perceptions of students’ needs.
- Employers’ expectations concerning the GSOM graduates’ professional competencies and skills.
This paper outlines the process, procedures and outcomes of the research conducted.
The aim of the research was to describe an adaptable approach to language and communication programme design
and revision based on: 1) the three-pronged analyses of undergraduate and graduate students’ needs identified by employers, academics and the students themselves; 2) the oral communication skills revealed and specified in this research.
Literature Review
The nature and role of needs analysis as a key element of a language course design has been in focus over the last
three decades. Needs analysis is related to the subject of needs (user), the character of needs (use, lack, key asset),
and the object of needs (language, skills, situations) [1]. Recognizing its pivotal role as the means of ‘collecting and
assessing information relevant to course design’ [2, p. 4], we consider needs analysis to be a necessary pre-requisite
for the design and revision of business and academic communication programmes.
Needs analysis also becomes an ongoing, active process as an element feeding back into various stages of the cycle [5], which encompasses curriculum design, materials selection, methodology, assessment and evaluation. The information obtained from a needs analysis is used in determining and refining the content and method for the course
being developed [7].
Although there is no single approach to needs analysis which can be ‘a reliable indicator of what is needed
to enhance learning’ [6], the current study relies on two complementary aspects in this process, namely ‘present situation analysis’ [8] and target situation analysis.
Present situation analysis (thereafter PSA) demonstrates students’ communication skills at the beginning
of the course. Hutchinson and Waters (as cited in [4]) refer PSA to learners’ ‘lacks’ and ‘wants,’ estimating strengths
and weaknesses in language and communication skills as well as their learning experience. Otherwise, ‘lacks’ and
‘wants’ represent learners’ perceptions of their current needs.
Target situation analysis (thereafter TSA) focuses on the identification of the tasks, activities, and skills needed
in academic and business contexts which learners will be using. Robinson claims that ‘one is likely to seek and find
information relating to both the TSA and PSA simultaneously. Thus needs analysis may be seen as a combination
of TSA and PSA’ (cited in [1, p. 9]).
So we define learning needs as the gap between learners’ current proficiencies and ambitions, and their future
roles and the communication skills and knowledge needed to perform competently in academic and business contexts.
Applying multiple stakeholder perspective [9], which is recognized as an effective approach [3], needs may be investigated from the teachers’, the learners’ and the employers’ perspective. This approach seems effective as it gives
a comprehensive overview of the issue. If learners and teachers are able to identify their own academic communication needs, the perception of business communication skills by executives indisputably serves as a prerequisite for the
design and / or development of a communication skills course. The scope of business communication needs may
range from ‘participation in meeting and team projects’ to ‘engaging in small talks and professional interaction’.
Namely, language activities ‘in the social sphere of workplace communication’ as well as ‘occupational and professional language competency’ ought to be taken into account while designing a new language programme [7].
We consider the multiple stakeholder approach an effective way to investigate needs from different perspectives.
This enables us to reveal skill gaps in delivering an effective academic and / or business presentation. The research relies
on the genre of presentation taught in both academic and business English communication courses, thus, allowing us
to objectively evaluate students’ present competencies and project perspective ways of developing communication skills.
Research Questions
1. What are the skill gaps that students have in delivering academic and business presentation as reported
by students, academics, and employers?
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• What skills do the three groups of respondents perceive the most important for effective academic and business presentation delivery?
• How do students, academics, and employers evaluate the presentation delivery skills demonstrated by GSOM
students?
2. Which skills for academic and business presentation should be incorporated into programmes on academic
and business communication skills for GSOM students?
Methods
Participants
The respondents for this study are undergraduate and graduate students, the faculty of the LABC Department and
corporate partners of the GSOM. These groups were selected in order to get comprehensive information on how students, faculty and employers perceive the academic and professional needs of the business school’s students.
The first group of respondents is comprised of 142 undergraduate and graduate students who have international
academic experience gained at business schools – partners of GSOM: in Europe (HEC-Paris School of Management,
Stockholm School of Economics, University of St. Gallen), emerging markets (Tsinghua University School of Economics and Management, Indian Institute of Management in Calcutta, COPPEAD Graduate School of Business,
Federal University of Rio de Janeiro), and Canada (McGill University).
The group of the LABC Department’s faculty is represented by 17 teachers of academic and business English
communication courses that makes 100% of the LABC faculty. The GSOM corporate partners’ profile is comprised
of 37 participants, including line managers and specialists of human resources departments (see Appendix 1).
Procedures
The information regarding the perceived needs and developed presentation skills was collected using these three
methods: questionnaires, participant observations and criterion-based performance tests.
The aim of the questionnaires was to find out the perception of needs and thus identify skill gaps in giving academic and business presentations. The questionnaires for each group of respondents included the two target questions and the responses were received anonymously.
The following questions were included in the questionnaires for academic representatives, corporate partners and
students:
Academic representatives:
1) Which skills are the most important for effective presentation delivery in an academic / business context?
Rate their importance from 1 (unimportant) to 5 (very important).
2) Rate the development of these presentation delivery skills of your 1st year / 3rd year students according
to the scale provided: fully developed (5), developed (4), acceptable (3), needs a lot of training (2), not developed (1).
Corporate partners:
1) Which skills are the most important for effective presentation delivery in a business context? Rate their importance from 1 (unimportant) to 5 (very important).
2) Evaluate the presentation skills of GSOM graduates working in companies according to the level required
in the professional arena. Rate their development according to the scale provided: fully developed (5), developed (4),
acceptable (3), needs a lot of training (2), not developed (1).
Students:
1) Identify the strengths of the academic presentation you delivered during the inclusive education semester
at the business school. Did you get any feedback regarding your presentation from the panel?
2) Which presentation skills were not fully developed and prevented you from delivering an effective academic
presentation?
Participant observation was aimed at assessing the development of skills using criterion-based performance tests
while attending in-class presentations. These two methods were used together by the faculty members to assess students’ skills of academic and business presentation delivery.
Two types of needs analysis were carried out: academic and professional. Academic needs analysis is based on
the observation of academic presentations (by the GSOM undergraduates) using a criterion-referenced performance
test; and the data gathered from the questionnaires of the LABC Department faculty and the students who completed
their studies at GSOM partner business schools.
The professional needs analysis is based on the observation of business presentations (Master’s programme participants) using a criterion-referenced performance test; and the data gathered from the questionnaires of GSOM
corporate partners and the faculty of the LABC Department.
Instrument
The importance of skills for effective presentation delivery
The first aim of the questionnaire was to gather data on the importance of skills needed for delivering effective
academic or business presentations. The tables below show academic presentation skills evaluated by students and
faculty members in terms of their mean importance rating (Table 1) as well as business presentation skills evaluated
by corporate partners and faculty members (Table 2). Depending on the specificities of the respondents’ group,
the skills rated were separated into two groups: non-variable skills and variable skills. The former make basic
or ‘foundation’ presentation skills, which are common for all respondents’ groups, while the latter are context specific.
Variable skills are given in italics in both tables.
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Table 1.
Importance of skills for an effective academic presentation delivery
Students’ perspective
Faculty members’ perspective
Skills
Average Standard
Skills
Average
perception deviation
perception
4.7
0.71
4.9
• Organise a presentation structure
• Organise a presentation
4
0.80
structure
• Maintain audience rapport
3.9
0.83
4.7
• Maintain audience rapport
• Manage the content
4.7
• Manage the content
of a presentation
3.7
0.85
of a presentation
• Maintain a reasonable pace
4.4
• Use visual aids effectively
of delivery, understand various
4.2
accents in spoken English
• Use academic and
3.7
0.80
• Use academic and professional
professional vocabulary
3.5
vocabulary
• Use referencing

Standard
deviation
0.33
0.43
0.40
0.86
0.43
1.09

Regarding business presentation, it is essential to take into account the specific contexts with which the two
groups (Table 2, corporate partners and faculty members) evaluate business presentations – real-life professional
situations in the workplace and business simulations in an academic context.
Table 2.
Importance of skills for effective business presentation delivery
Corporate partners’ perspective
Skills
Average
perception
4.4
• Organise a presentation structure
4.3
• Manage the content
of a presentation
4.0
• Adhere to corporate culture norms
3.9
• Answer audience questions
3.8
• Maintain audience rapport
3.5
• Demonstrate time management
skills

Standard
deviation
0.87
0.90
0.93
0.96
0.98
0.91

Faculty members’ perspective
Skills
Average
perception
4.7
• Organise a presentation
structure
4.5
• Manage the content
of a presentation
4.5
• Maintain audience rapport
4.2
• Use high impact
techniques
3.6
• Use professional
vocabulary
3.5
• Use visual aids effectively

Standard
deviation
0.69
0.7
0.7
0.82
0.85
1.2

Evaluation of skills’ development
The second aim of the questionnaire was to gather data regarding presentation skills’ development, whilst
at the same time identifying existing skill gaps observed by students, faculty members, and corporate partners
in presentation delivery. Given below are the results of the questionnaire of GSOM students who were asked
to identify their own strengths and skill gaps in academic presentation delivery (Table 3) and the faculty’s perspective on the development of these skills (Table 4).
Table 3.
Strengths and skill gaps identified by students
•
•
•
•
•
•
•
•

Strengths
Manage the content of a presentation (53%)
Organise a presentation structure (13%)
Apply critical methods of analysis (13%)
Use visual aids effectively (7%)
Work collaboratively or work in a team (7%)
Understand various accents in spoken English (7%)
Participate in a group discussion (7%)
Plan a text for presentation (7%)

•
•
•
•
•
•

Skill gaps
Maintain audience rapport (40%)
Maintain a reasonable pace of delivery (33%)
Understand various accents in spoken English (27%)
Organize a presentation structure (13%)
Use academic and professional vocabulary (13%)
Manage the content of a presentation (0%)

Corporate partners evaluated the oral communication skills of GSOM graduates currently working in companies
according to the level required in the professional arena. Likewise, faculty members appraised the performance
of 3rd year undergraduate students to rate their business presentation delivery skills (Table 5).
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Table 4.
Development of presentation delivery skills

•
•
•
•
•
•

Skills
Use visual aids effectively
Organise a presentation structure
Manage the content of a presentation
Use academic and professional vocabulary
Maintain audience rapport
Use referencing

Faculty members’ perspective
Average perception
4.2
3.7
3.5
3.5
3.4
3.1

Standard deviation
0.66
0.66
0.71
0.5
0.86
1.05

Table 5.
Evaluation of skills for effective business presentation delivery
Corporate partners’ perspective
Skills
Average
assessment
3.6
• Organise a presentation
structure
3.6
• Adhere to corporate culture
norms
• Answer audience questions
3.6
• Manage the content
3.5
of a presentation
• Maintain audience rapport
3.4
• Demonstrate time management
3.0
skills

Standard
deviation
1.12
0.94
0.98
0.87
0.95
0.95

Faculty members’ perspective
Skills
Average
assessment
4.5
• Use visual aids effectively
4.0
• Organise a presentation
structure
3.7
• Manage the content
of a presentation
• Maintain audience rapport
3.3
• Use professional
3.3
vocabulary
• Use high impact techniques
3.1

Standard
deviation
1.0
0.7
1.2
0.9
0.9
1.0

Results
Academic presentation skills
The results of the survey conducted among faculty members and GSOM students regarding the importance
of skills for effective presentation delivery (see Tables 1, 3 and 4) reveal that both groups of respondents have
reached a consensus on their importance rating. As can be seen in Table 1, all of the basic skills were ranked in the same
order of importance: from ‘organizing a presentation structure’ (rated the highest) to ‘using academic and professional vocabulary’ (rated the lowest). This implies that there is no conflict of opinions between the two groups
of respondents and the data collected can be easily compared. In spite of this consensus, however, it is clear that faculty members tend to give these skills more importance than students (each skill was rated 0.2 - 0.8 points higher).
Apart from ‘organising a presentation structure’, which was almost unanimously recognised as critically important for effective presentation delivery by the majority of respondents (M=4.7 and 4.9), another highly appreciated skill is the skill of ‘maintaining audience rapport’ (M=4 and 4.7). As for the least important skills, in addition
to the above-mentioned ‘using academic and professional vocabulary’, the lowest rating was given to ‘maintaining
a reasonable pace of delivery’ and ‘understanding various accents in spoken English’ (M=3.7) followed by ‘using
referencing’ (M=3.5). Regarding the latter skill, it is important to mention that a high standard deviation (SD=1.09)
implies that there are two distinct categories of teacher: those who recognise the crucial importance of this skill
(rating 5), and those who consider it to be of moderate importance (rating 3).
The analysis of the data in Table 3 shows that while giving their presentation in overseas business schools, half
of the students perceived themselves as being efficient at managing the content of a presentation effectively. However,
there is no strong evidence that students are fully aware of what contributed to this success as only 13% of them attributed it to their ability to ‘justify data’, ‘provide critical analysis’, and ‘apply new methods of analysis’.
Questions aimed at gathering data with reference to presentation skills’ development, demonstrated that
40% of the students had problems with ‘maintaining audience rapport’. The second most frequent answer was ‘maintaining a reasonable pace of delivery’ (33%). 27% of the students mentioned the problem of ‘understanding various
accents in spoken English’, which can be explained by the fact that for the majority of them it may have been the first
serious experience of public speaking in an overseas academic environment and meeting the challenge of comprehending a different accent. Thus, this deficiency has become more noticeable. It should also be noted that only
13% of the students did not experience any problems with presentation delivery.
It was also discovered that not all the students were provided with the feedback from a panel on the effectiveness
of their presentation. Therefore, we can assume that students’ appreciation of their skill gaps is based on self-evaluation
only, and some of their needs might be still unrecognised by them.
Faculty members who evaluated the development of their students’ communication skills (see Table 4) highlighted
that most of the skills (5 out of 6) are developed at an ‘acceptable’ level as most of them received rank 3. Thus, according to the data presented, the only skill that 1st year students have at a ‘developed’ level (rank 4) is ‘using visual
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aids’ (M=4.2). It was rated the highest with ‘organizing a presentation structure’ in second place (M=3.7). The skills
that need training the most, according to the faculty members, are ‘maintaining audience rapport’ (M=3.4) and ‘using
referencing’ (M=3.1).
The observation of academic presentations delivered by 4th year undergraduate students in their native language
enabled us to make a more detailed list of sub-skills students have difficulties with.
Table 6.
Undergraduate students’ difficulties in academic presentation delivery
Skill
Organise a presentation
structure
Use academic and
professional vocabulary
Use visual aids
effectively
Manage the content
of the presentation
Maintain audience
rapport

Sub-skill
Complete each part
of the structure with
the necessary type
and size of information
Use relevant academic
language
Use graphs and diagrams
professionally
State the aims and objectives,
main points and outcomes
of the research clearly
Respond appropriately
to audience questions
during the Q&A session.

Difficulties
The length of presentation parts was irrelevant (long introductions,
short bodies and conclusions); it meant that the students could
not complete each part of the structure adequately and the
presentations were not well-structured as a result.
The lack of awareness regarding academic register and
the subsequent use of everyday language instead of academic one.
Students could not underline necessary information using diagrams
and graphs; incorrect sizing and formatting rendered visual aids
unreadable for the audience.
Students could not provide the audience with clear information;
their conclusions were often irrelevant (did not correspond
to the research aim).
Students did not welcome audience questions.

The aforementioned sub-skills being underdeveloped resulted in the audience’s difficulty getting a full understanding of the content presented.
Business presentation skills
The results of the questionnaire conducted among faculty members and corporate partners reveal that both
groups of respondents were in agreement on the importance rating of the two oral communication skills for effective
business presentation delivery (Table 2) – ‘organise a presentation structure’ and ‘manage the content of a presentation’ (the average perception, that is ≥4.0, accounts for being important).
The importance of ‘organise a presentation structure’ for an effective business presentation received the highest
rating of 4.7 and 4.4 by faculty members and corporate business partners respectively.
The indicators of importance of ‘manage the content of a presentation’ skill (M≥4) serve as another measure
of an effective business presentation.
It turned out that business executives rate ‘maintain audience rapport’ as a moderately important skill (M=3.8), whereas academics tend to attach greater importance to it (M=4.5). Presumably, delivering a clear message during a presentation
implies keeping one’s audience focused at the same time for executives, which explains their rather low evaluation
of the ‘maintain audience rapport’ skill. As for the least important oral communication skills, faculty members gave a low
rating to ‘use visual aids effectively’ and ‘demonstrate time management’ skills (both have M=3.5), yet the former has rather high standard deviation (M=1.2). This means that 50% of the teachers believe that the skill of using visual aids appropriately in a presentation must have been already developed by this stage, while the other half continue to pay attention
to its importance. Attributing a low rating to ‘demonstrate time management’ seems unexpected and infrequent in professional situations. A possible reason is that a valuable discussion can last more than the time allocated to it.
Analysing the data gathered on the oral communication skills evaluation of GSOM graduates working in companies, altogether, graduates receive lower ratings than undergraduate students. However, the average assessment
changes slightly concerning the skills of ‘organise a presentation structure’, ‘manage the content of a presentation’,
and ‘maintain audience rapport’.
Corporate partners are almost consistent in assessing the aforementioned skills: ‘organise a presentation structure’
(M=3.6), ‘manage the content of a presentation’ (M=3.5), and ‘maintain audience rapport’ (M=3.4) in spite of the lack
of consensus evaluating ‘organise a presentation structure’ skill (SD =1.2). In other words, not all GSOM graduates can
transfer this skill to fulfil their job-related tasks effectively. The business executives’ assessment fluctuates from fully
developed (25.9%), developed (37%), acceptable (18.5%), needs a lot of training (14.8%) to not developed (3.7%).
As for the faculty members, they reached a consensus (SD <=1.0) on the assessment of ‘organise a presentation structure’ (M=4.0) and ‘maintain audience rapport’ (M=3.7). In contrast, their evaluation of ‘manage the content of a presentation’ (SD=1.2) ranges from fully developed (37.5%), developed (25%), acceptable (25%) to even not developed (12.5%),
which could be explained by the lack of clear understanding of this assessment criterion among the faculty members.
In contrast, the ‘use visual aids effectively’ skill (M=4.5) received the highest rating in the evaluation of oral communication skills, which signifies that the majority of the 3rd year undergraduate students (62.5%) have fully developed
the skill, yet the teachers are not unanimous in their assessment (SD =1.0). In fact, 25% of the students have already developed this skill, while students of fair performance in English (12.5%) demonstrate the ‘acceptable’ use of visual aids.
To summarize the findings of the ‘present situation analysis’ [8], it is worth mentioning that 14.3% of the corporate partners pointed out that GSOM graduates need pre-service training in how to deliver an effective professional
presentation.

13.00.00 Педагогические науки

203

The above-mentioned skill gaps were also observed during four days of business communication skills seminars
for GSOM graduate students. 19 presentations delivered by 81 students were evaluated to reveal the level of development of the same set of six oral communication skills for academic and business presentation delivery.
Among the main skill gaps for effective business presentation delivery we identified the following sub-skills’
deficiencies.
1. Structuring a presentation: imbalance in content allocation. The tendency not to deliver the main message
at the beginning of the presentation leads to audience’s confusion or lack of interest. The presenters fail to facilitate
rapport while addressing the target audience.
2. Ability to convince the audience: failure to persuade the audience as credible and reliable decision-makers.
3. Poor techniques of establishing reaction-provoking contact with the audience.
These skill gaps make it all the more probable that the audience’s expectations of the presentation will not be met.
Discussion
Academic Presentation
Comparing the results of the questionnaires aimed at identifying the students’ academic needs and their skill
gaps in delivering academic presentations, we have identified a set of skills that needs to be emphasised when planning a further development of the course programme. Among these skills are the following:
• ‘organise a presentation structure’ since only 13% of GSOM students described it as their strong point and
13% identified it as one of their skill gaps. The faculty members who evaluated the development of this skill among
first year GSOM students agreed that it is developed at an ‘acceptable’ level only (rank 3.7);
• ‘maintain audience rapport’ as none of the students described it as their strong point compared with 40% who
identified it as one of their skill gaps. The faculty members confirmed that students do not have this skill developed
at a satisfactory level (rank 3.4);
• ‘maintain a reasonable pace of delivery’ and ‘understand various accents in spoken English.’ These are
of moderate importance (rank 3.7) according to the students’ perspective, but as many as 33% and 27% of them
identified these skills as their skill gaps. Only 7% mentioned that they were their strong points.
Business presentation
Based on the findings from the questionnaire, we evaluated the information about the learners’ needs – the target
situation analysis and the present situation analysis concerning GSOM undergraduate and graduate students’ oral
communication skills for an effective business presentation delivery.
Employing the above-mentioned methods, we identified and specified the academic and professional needs,
which make up the prerequisites for programme design.
Overall, at this stage of the findings qualitative analysis, we can identify the skill gaps in oral communication
skills for effective business presentation delivery.
Thus major oral communication skills’ deficiencies of GSOM 3rd year students refer to ‘organize a presentation
structure’ (SG=0.7), ‘manage the content of a presentation’ (SG=0.8), and ‘maintain audience rapport’ (SG=0.8),
which results in possible negative effects, which can lead to a communication breakdown in professional situations.
For example, we consider that the inability to manage the content of a presentation is caused by not maintaining an
appropriate balance between known and new information. As a result, this leads to the audience losing interest.
Moreover, failure to produce a feasible solution to a communication task can also contribute to a loss of audience
interest in a presentation.
Consequently, there should be specified a set of oral communication skills and sub-skills essential to the delivery
of an effective academic and / or business presentation.
The present research disclosed that while delivering an academic or business presentation, GSOM students encounter similar difficulties, which arise because of their ‘lacks’ [4] in some critically important communication
skills. To help students overcome these skill gaps, certain changes should be made in the course programs, which are
mainly aimed to put special emphasis on the development of the communication skills students have difficulties with.
The detailed set of skills to match academic and professional needs that we consider to incorporate into the course
program is given below.
Presentation skills
1) Organise a presentation structure
Sub-skills
Introduction
- introduce the topic (research question) clearly;
- state purpose clearly and early on in the presentation;
- provide an overview of the presentation;
- introduce group members.
Main body
- present information in a logical and interesting sequence with explanations and elaboration;
- maintain an appropriate balance in content allocation;
- use discourse markers and cohesive devices for effective transitions;
- summarise information selected from different sources with good reasoning.
Conclusion
- summarise the main points to match the conclusion with the purpose stated in the introduction;
- deliver the outcome or result of the task.
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2) Manage the content of a presentation
Sub-skills
Communication task is completed
- produce the content and extent of the presentation consistent with that of a communicative task;
- keep the message simple;
- thoroughly elaborate on the topic of the presentation.
Content management
- express ideas clearly in spite of the subject’s complexities;
- support statements with facts;
- give appropriate examples, illustrations, statistics;
- use well-selected information, avoiding ambiguous or unclear statements;
- describe, analyse and synthesize data, ideas and information correctly and effectively;
- make a clear distinction between information and data.
3) Maintain audience rapport
Sub-skills
Establish audience rapport
- adapt to a specific audience;
- show awareness and knowledge of the audience;
- gain immediate attention in an appropriate manner (understand an audience’s expectations);
- create introductions that ‘hook’;
- establish response-provoking contact.
Keep contact with the audience
- keep the audience focused on the topic;
- use contact-setting techniques (checking understanding, reformulating, etc.);
- maintain effective communication with the audience (show enthusiasm, voice, tone, energy);
- use good posture, natural gesturing, controlled movement;
- end with a memorable statement;
- check understanding of questions from the audience by paraphrasing;
- provide adequate answers;
- check if the audience have given a satisfactory response;
- demonstrate a depth of commentary.
4) Maintain a reasonable pace of delivery
Sub-skills
- avoid being too slow and halting, or too fast and nervous;
- be audible in all parts of the room, and to all members of the audience;
- speak clearly and fluently;
- articulate clearly, with proper volume and a steady rate;
- speak with ease and little hesitation.
We got a comprehensive picture of needs analysis as a result of evaluation of presentation skills in different contexts, academic and business, in different languages, English and Russian, in different target groups – students, academics, and employers. The evaluation of presentations in Russian has become a strong benefit of our research;
it effectively helped to point out presentation skills per se apart from being a foreign language constituent.
We assume that students develop a basic set of presentation skills in academic contexts consequently, starting
a course of business communication that is taught as a next stage, students acquire a set of context-specific presentation skills, thus expanding the initial set of basic ones.
The development of the abovementioned communication skills implies a cyclical gradual process of training them
in both academic and business contexts.
A further step of the research implies ranking the identified oral communication skills hierarchically on a simple
to complex basis to incorporate them into the programmes organised by the LABC Department: Academic English
Communication Skills: a basic course; Academic English Communication Skills: subject-specific; and Business
English Communication Skills.
In the context of realising communication programmes, an academic presentation is to be trained and delivered
prior to a business one. We should take into account that the difficulties we identify when students perform academic
presentations can occur when a business presentation becomes a focus of evaluation. Students tend to demonstrate
the same gaps that were spotted in a specific context (e.g. academic) on performing in another context (e.g. business). For example, if effective ‘time-tuning’ is identified as an important skill in academic presentations, this skill
becomes necessary in business presentations. The skill of effective timing has even become a rule of corporate culture that students should become aware of.
There appears to be a limitation of the study that is connected with the interpretation of the term ‘business presentation’. By business presentation in this research we mean a presentation based on some general communication principles which are more or less typical of all types of business presentations regardless their purpose, i.e. to inform, persuade, build goodwill, etc., or their business context, i.e. sales results presentation, new product launch presentation,
etc. However, the set of communication skills needed to perform successfully in each type of presentation might
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vary to some extent, and, therefore, the lacks business graduates face when delivering them might vary as well.
However, this study sought to find out only a set of general business communication skills that the majority of business graduates need to have to do their job well.
Another limitation deals with the perception of lacks and needs in academic communication identified by those
students who reported in their questionnaires that during an inclusive learning semester abroad, the panel did not always provide feedback on their presentation performance. This means that the students’ assessment of their strengths
and weaknesses was sometimes based on self-evaluation only and we assume, therefore, that some of the needs have
remained unrecognized by them.
Conclusion
The data from the multiple stakeholder questionnaires and the criterion-based performance tests have revealed
a number of programme development tasks, which need to be considered, as they offer significant implications
when introducing programme development.
First, the three-pronged needs analysis that enables researchers and designers to gain insights into the specific
needs concerning the academic and business communication skills. Regular needs analysis is to become a standard
procedure for the further programme development.
Second, regular assessment of communication skills gaps can provide a comprehensive and objective picture
of what sets of skills at macro level and sub-skills at micro level should be incorporated into the academic and business communication skills programmes. Thus, the findings of this study revealed communication skill gaps that prevent the students from effective academic and business presentation delivery.
These findings underlie our decision to introduce a priority scale for teaching the identified communication skills
tailored to specific academic and professional needs. The research results empowered the program designers to use
these principles of communication skills programmes development as opposed to generic teaching suitable for all
cohorts of students. It is imperative for teachers of academic and business communication to explicitly teach students those skills and sub-skills in which the gaps were identified, i.e. structuring a presentation, establishing and
keeping contact with the audience, managing the content of a presentation effectively, using appropriate pace of delivery, etc. By practicing these skills in language classrooms students will be able to effectively transfer them later
into real-life academic and professional communication tasks context.
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Appendix 1.
Corporate partners’ profile GSOM corporate partners who completed questionnaire
Company
IBM East Europe / Asia
JTI «Петро»
The Boston Consulting Group
A.T. Kearney
ALT Research & Consulting
Metro Cash & Carry
Heineken
Citibank
LVMH P&C
Coca-Cola Hellenic
St. Petersburg Technopark OJSC
Gazprom Export llc
Baltika Breweries
Russian Railways
Unilever
EMC

Number of respondents
11
10
3
1
1
1
1
1
1
1
1
1
1
1
1
1
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В статье представлен анализ коммуникативных потребностей студентов программ бакалавриата и магистратуры Высшей школы менеджмента при Санкт-Петербургском государственном университете, которые необходимо учитывать
при разработке новых или совершенствовании имеющихся рабочих программ по академическому и профессиональному
английскому языку. Определены группы коммуникативных навыков и умений, необходимых для успешного выступления с академической и бизнес презентацией.
Ключевые слова и фразы: анализ потребностей; коммуникация в академической и бизнес среде; умения выступления
с презентацией; недостающие навыки; разработка рабочих программ.
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УДК 81-139
В статье описывается методика применения когнитивного подхода при обучении английскому языку в неязыковом вузе на примере определения общего значения ing-форм. Данная методика, по мнению автора,
устраняя целый ряд недостатков традиционного подхода, позволяет преодолеть проблему несоотносимости русскоязычных и англоязычных речемыслительных схем, расширить языковое сознание, сделать процесс
освоения иностранного языка творческим и продуктивным.
Ключевые слова и фразы: когнитивная грамматика; английский язык в неязыковом вузе; ing-словоформы;
значение ing-форм; анализ глагольных конструкций.
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ПРАКТИКА ОПРЕДЕЛЕНИЯ ОБЩЕГО ЗНАЧЕНИЯ
ING-СЛОВОФОРМ АНГЛИЙСКОГО ЯЗЫКА
Разработка новых методов преподавания английского языка на основе когнитивного подхода (см., например: [3; 4]), на наш взгляд, может стать ключом к осознанию иноязычного категориального аппарата через
раскрытие смысловых значений грамматических элементов. Такой подход, с одной стороны, позволяет упростить тяжелый для усвоения, сугубо лингвистический материал, а с другой – дает возможность «оживить»,
сделать понятными формулы описательной грамматики, которые преобразовываются в осознанно и свободно
создаваемые лексико-грамматические конструкции. Также это позволяет избавиться от схематичности в восприятии грамматических категорий иностранного языка, от соотнесения их с русскими категориями, что
в большинстве случаев носит искусственный характер, нарушающий логику английской речи, от проблем различной интерпретации схожих конструкций и от так называемых исключений, которые благодаря новому подходу органично укладываются в создаваемую языковую картину. Руководствуясь этими доводами, мы взяли
на себя смелость разработать методику, объединяющую описательную грамматику с достижениями когнитивной лингвистики в плане изучения английских глагольных словоформ [5]. В дальнейшем, при развитии методики, мы видим целесообразным избавиться и от большинства лингвистических терминов и понятий, чтобы
максимально разгрузить учебный процесс и упростить задачу студентам неязыковых направлений подготовки.
Так как студенты приходят в вуз имея за плечами школьный курс английского языка, предполагается,
что они уже владеют базовыми навыками, и изучение грамматики должно быть ориентировано на интерпретацию и репрезентацию сложных грамматико-синтаксических конструкций. Однако на практике, чтобы
обеспечить достойный уровень понимания нового материала, приходится много времени уделять формированию знания грамматических форм английского глагола и их значений. Наша методика, в том числе, позволяет гармонично объединить эти две задачи.
С позиций когнитивной лингвистики английские грамматические конструкции создаются из инвентаря
общепринятых языковых единиц, одни из которых служат составными частями других [8; 9]. Поэтому мы
считаем, что для понимания функционирования сложных лексико-грамматических конструкции английского

